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Abstract: 
In this paper, the methods and findings obtained during English for Architecture classes at two 
Japanese Universities are introduced. To cope with the needs of architecture and design students, 
English was taught as a Lingua Franca (ELF). Methods are based on European language teaching 
systems, e.g. content and language integrated learning (CLIL), as well as the Can-Do approach, based 
on the evaluation of communication ability as laid out e.g. by the Common European Framework of 
Reference (CEFR).  
As a result, students were able to learn in English to make a PowerPoint presentation, to make a 
portfolio page and finally to present their own design to the class.  
To measure the success of communication of a design idea in English, students evaluated each other 
using feedback sheets. By analyzing the individual feedback, students understood that a good 
impression is based on the reciprocal influence of visual material, oral and written English and 
presentation skills. This method is useful for all design-oriented Professional English classes.   
English Keywords: Architecture, English, Lingua Franca (LF), Presentation, Feedback 
1. Introduction: Preparing for a Global
Work Environment 
For coping with global standards in the work 
environment, the ‘Project for Promotion of 
Global Human Resource Development’ by 
Japanese Ministry of Education, Sports, Culture, 
Science and Technology, MEXT, “aims to 
overcome the Japanese younger generation’s 
‘inward tendency’, and to foster human resources 
who can positively meet the challenges and 
succeed in the global field, as the basis for 
improving Japan’s global competitiveness and 
enhancing the ties between nations.”  
Only eleven Universities and 31 colleges were 
chosen for funding for this project by MEXT. 
Nevertheless, the influence of the 
internationalization process of university 
education extends to all universities and colleges 
in Japan. 1 or 2 years of required general English 
education on university level is obviously not 
enough to prepare for an international work 
environment. The quote above describes best the 
larger aim to provide elective courses in English 
for Special Purposes (ESP) which is called 
senmon eigo ( 専門英語 ) in Japanese and 
translated as ‘Professional English’ .   
2. Context and Methods for Teaching
English For Architects 
This paper is introducing methods to teach 
Professional English classes in engineering and 
design faculties, focusing on the special needs of 
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architecture and design students, hereafter called 
“English for Architects”.  
To realize projects in an international context 
successfully, architects and designers need their 
professional competence and very specific 
English language skills for conveying their ideas 
to a large variety of people. Presenting projects 
to clients, administrators, technical staff, builders, 
and artists is a difficult task and cannot be solved 
by any translation software or AI technology in 
the future. Accordingly, the goal of learning was 
defined as making a visual and oral presentation 
about a design project in English to other 
students and teachers.  
2.1.  Characteristics of the Teaching Method 
Compared with students aiming for the letters 
section, engineering and design students tend to 
have lower scores in English when entering the 
university. On the other hand, they have special 
visual design skills. The paper describes how to 
teach those students to use their skills actively for 
a presentation of their ideas in a foreign language. 
Recent European research and methods used in 
foreign language teaching in a multilingual 
society were adapted to teach English as a 
Lingua Franca (ELF) for architects: e.g. CLIL, 
Can-do approach, inviting foreign guest speakers 
and the importance of shifting attention to the 
success of communication. A method to use 
feedback sheets to objectify the success of each 
student’s visual and oral presentation is 
explained. The statistical analysis of the student’s 
feedbacks over 5 years is planned for a following 
paper. 
2.2.   Time-Period, University Departments 
At Kyoto University of Art and Design 
(hereafter Kuad), Department of Environmental 
Design one semester elective Professional 
English courses were held between 2009 and 
2014. The department includes landscape design, 
architecture and interior design courses.  
Similar Professional English courses were held 
at Ritsumeikan University (hereafter Rits), 
College of Engineering, Department of 
Architecture and Urban Design from 2013 to 
2017. The students at Rits can specialize in urban 
design, landscape design and architecture. The 
methods and materials introduced here were 
developed and tested over these 9 years. 
2.3.    CLIL is Suitable for Design Students 
Professional English implies imparting 
Content-Based Instruction (CBI), which means 
using material and themes related to architecture 
and design for the main purpose of teaching 
English. In this course, CBI is expanded to 
Content and Language Integrated Learning 
(CLIL). The content in this case is an 
introduction to contemporary architecture in 
foreign countries and learning presentation skills. 
Teaching methods were based on European 
language teaching, where CLIL is a well-
established part of secondary language education. 
It is suitable for intermediate or advanced level 
speakers of a foreign language and can be 
applied at the university level in Japan, but not in 
primary education as it is common practice in 
some Asian countries. (Kirkpatrik, A. 2010) 
(Davies, M.J. 2017). In CLIL classes in Europe, 
students’ L1 usage is an important bridge to 
ensure content is understood. For teaching 
Professional English courses, the professor needs 
competence in the subject matter as well as in 
foreign language teaching, using English, and 
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Japanese according to students’ needs. 
The aim is to activate interest and knowledge of 
architecture and design plus all English skills 
learned up to that point by each student, to cope 
with the challenges later faced in their profession. 
The students commented often in the course 
evaluation that they appreciated learning about 
the newest examples of foreign architecture and 
landscape design. In fact, this facilitated a 
positive attitude to rise to challenges in English. 
2.4.  Proficiency Level of Students 
According to Common European Framework 
of References – Japan (CEFR-J) 
The course emphasized communicative 
competence as opposed to accuracy in language 
skills.  Achievement goals are similar to those 
summarized in the European Framework of 
Reference, also established in Japan since 2008 
as CEFR-J. The framework describes the 
expected communicative abilities in certain 
situations, and proposes 6 levels: A1, A2 for 
basic users, B1, B2 for independent users, C1/ C2 
for proficient users. The outline is shown in the 
CEFR self-assessment grid and in detailed 
descriptions for each activity, (See e.g. CEFR 
4.4.1.1.). The CEFR-J page suggests that at the 
time of taking university, entrance examinations, 
candidates should have an approximate B1 or B2 
level.  
Between 10 and 20 students successfully 
completed the course each semester. The level of 
proficiency varied considerably according to 
educational background and exposure to English. 
Students of Kuad were mostly 2nd year and a few 
4th year. Their level ranged from A2 Basic User 
to B1 Independent User equivalent to a 33- 460 
TOEFL ITP score. The Rits students mostly had 
B1 Level or more in listening and reading skills. 
In spoken production a few were at A2 level. A2 
Level public speaking is described as “Can 
deliver very short, rehearsed announcements of 
predictable, learnt content which are intelligible 
to listeners who are prepared to concentrate.” 
Most were B1 level, defined as “Can deliver 
short, rehearsed announcements on a topic 
pertinent to everyday occurrences in his/her field 
which, despite possibly very foreign stress and 
intonation, are nevertheless clearly intelligible.” 
and others at B2 were at Independent User Level 
equivalent to a 330 to 540 TOEFL ITP score. The 
difference in level provided students with the 
chance to learn from each other as well as 
challenges for the weaker students. It needed 
constant adjustment of the method of instruction 
on the side of the professor. 
2.5.  Can-Do Approach to 
Counterbalance Experience of English Exams 
The students experience of English was deeply 
rooted in 6 years of school education and often 
the teaching style of cram schools specialized in 
preparing students for university entrance exams 
in Japan. Exams are score-based using objective 
criteria similar to standardized assessment 
English tests e.g. TOEFL and TOEIC. ‘Right’ or 
‘wrong’ is decisive for test scores and naturally, 
the students were afraid of taking risks and 
tended to think that their present level of English 
was insufficient at the beginning of classes.  
A paradigm shift to the Can-Do approach was 
therefore necessary for communication. The 
psychological mind-set can be explained by the 
example of a cup half full of water. In contrast to 
focusing on the empty half, representing what 
one still has to learn, the focus is on the full part 
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of seven or more years of English language 
education.  
For lessening the pressure of speaking English 
fluently without any mistakes, any form of verbal 
expression leading to the audience’s 
understanding was supported. Practicing giving 
a presentation in front of a group in English at 
least twice during the course, was also a valuable 
experience. It helped many students to overcome 
shyness in the final presentation.  
 
2.6.  Teaching English as a Lingua 
Franca in Japan 
The aim was empowerment, instilling in 
students the confidence to try what each can to 
communicate as best as they could, using their 
acquired knowledge, without worrying 
excessively about actual proficiency. For this 
purpose, it was most suitable to teach English as 
a Lingua Franca (ELF). Barbara Seidelhofer of 
Vienna University, fore-runner in the related 
research, defines ELF as “any use of English for 
communication among speakers of different first 
languages for whom English is the 
communicative medium of choice and often the 
only option.” (Seidelhofer B. 2011: 7).  
The native speaker (NS) is understood as one 
among the people of various nations educated in 
different language environments which all use 
English as a global means of communication. 
This means that the role model for assessment is 
not so much the “perfect” NS. Accordingly, the 
success of oral communication was not measured 
in terms of how close utterances were to 
Standard English (SE). The class was, rather, 
held in accordance to Ute Smit’s explanation 
stating that “the ELF approach focuses on 
analyzing English language speakers in relation 
to their communicative success instead of their 
language proficiency achievements.” (Smit, U. 
2010: 57).  
 
2.7.  Student’s Motivations and 
Experiences to Communicate in English 
An interview sheet was designed to find out 
about previous experience with English 
communication, motivations to take the course 
and self-assessment of 4 abilities: reading, 
writing, speaking and listening. Later at Rits, a 
similar interview sheet was also used to 
document the class progress and often not 
returned to the professor, explaining the lack of 
data here. Asked about their experience of 
communication with foreigners, more than one 
third of Kuad students went abroad. More than 
one third talked to foreigners in Japan. They 
mostly described it as short meetings on the 
street and not being able to answer in English.  
 Among motivations to take the course, one 
third of Kuad students accordingly wanted to 
learn communication through listening and 
speaking. At this early stage, one purpose of 
inviting foreign students was to experience ELF 
and a more spontaneous and straight forward 
Western communication style first hand. Another 
third wanted to use English in context with 
architecture including giving presentations. 
Travel is in both student groups a popular 
reason including wanting to see many famous 
buildings abroad. The more fluent students at 
Rits seemed to have a higher awareness that 
English is an advantage for job applications and 
is needed in the work environment. In both cases, 
the very few students preparing to study or work 
abroad knew the importance of learning 
discipline specific English expressions. 
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Interview results students, Kyoto University of Art & Design
 
Interview results students, Kuad and Ritsumeikan Univ. 
 
2.8.  Providing Chances to Use English as 
a Lingua Franca in the Classroom 
Any non-Japanese participant or guest provides 
Japanese students with an important opportunity 
to experience various cultural backgrounds, 
accents and ways of using English. In Kuad, one 
French student and usually one to three students 
from Korea or China joined. In Rits one Brazilian 
and, from 2016, one to four Chinese students 
attended. Most had advanced English levels and 
had a positive influence on the other students by 
asking questions and being more active in the 
classroom. To learn from a foreign professor 
familiar with both cultures was a chance too to 
practice new ways of communication. Further, 
Lingua Franca situations were created on 
purpose by inviting foreign architects or foreign 
students from the same field as guest speakers.  
 
3. Process of Teaching English 
Presentation Skills 
 
3.1.  Structure of Syllabus: From Group 
Work to Individual Presentations 
The teaching methods start from group work 
and prepare in steps for individual presentations.  
 
Basic elements of syllabus for Professional English   
 
3.2.  Step 1 Passive Understanding: How 
to Work with Authentic Material   
Contemporary and modern architecture in the 
Western world were studied by means of 
publications, the Internet and DVD's. The course 
generally started with students gathering 
information on biographies of famous architects, 
followed by writing their own CVs and self-
introductions. Methods to retrieve the essential 
information from authentic material, which was 
not 100 % understandable for most of the 
students, were introduced. (See also: Bayyurt, 
Akcan (2015). Chapter 2 by Hino Nobuyuki for 
similar experiences using authentic material at 
Osaka University). Presentation formats used in 
world-wide networks such as TED and Pecha 
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Kucha, which is related to design, were used as 
examples to show how to share ideas visually in 
a condensed and entertaining form, rather than 
providing an indigestible amount of information. 
These films or slide shows about architecture 
demanded listening to spoken language and 
posed a challenge to most students. The ability to 
analyze plans and visual material, however, 
helped to better understand the content. 
 
3.3.  Step 2 One-Way Speaking: 
Presentation of a Famous Architect  
The second assignment was a short PowerPoint 
(PP) presentation of a non-Japanese designer or 
architect. After introducing the biography of the 
architect in question, each student chose at least 
one favorite project and one detail which he/she 
considered salient. The basic question is 
systematically emphasized: “What is your 
message? and “Does the visual material support 
this most important point?” (See also Burton G. 
2013: Chapter 9). Copying Wikipedia was a trap 
for a few students, because the sentences were 
too long and elaborated to read them out loud 
fluently. They understood that in the instant 
information age, a personal view on the subject 
is crucial in order to catch audience attention.  
In this course, a distinction was made between 
written and spoken English. The short texts for 
PP were corrected in detail in terms of basic 
grammar and appropriate vocabulary. Spoken 
language was corrected only in terms of 
pronunciation and comprehensibility. Group 
work with 2 to 4 students was found to be 
optimal at the training stage: English abilities 
were balanced out, it was easier to handle the 
technical equipment and, last but not least, 
standing in front of an audience as a group helped 
students overcome shyness in public speaking. 
 
3.4. Step 3 Writing: Personal Design 
Project on A3 Size Portfolio Page 
For designers in general, conveying their ideas 
and messages is what is most needed in their 
study and work environment and is therefore the 
focus of the second assignment. Drawing, 
sketching, and 3D-models are important means 
of communication in meetings attended by 
designers, architects, builders and clients. This 
visual material supports the verbal 
communication of ideas in the mother tongue, as 
well as in English.  
The process was as follows: students first 
produced a layout of a portfolio page based on a 
previously completed design project. For 
conveying a design idea, they needed readable 
drawings and plans, photos, good layout. Before 
even trying to talk in a foreign language, there 
were many things to work on. The title, data, 
captions of photos, plan lettering and finally the 
concept were then translated step by step into 
English. To find the right amount and size of text 
in clear sentences, without lengthy explanations 
was difficult. As in an article, a photo of the 
student and the short self-introduction from Step 
1 were included.  
Provided the students kept the deadlines, the 
layout and the short, written texts were corrected 
three times on average. In the process the 
students learned about the importance of 
analytical thinking skills (See also Terauchi, 
Hajime & Araki, Tamao 2016: 190). 
Perseverance to correct mistakes had a positive 
influence on grades. Only about 50% could reach 
the goal to produce a page of a high enough 
standard for showing at a scholarship or job 
66
English　for  Architecture
interview.  
 
3.5. Step 4 Reciprocal Communication: 
Foreign Guest Speakers as Role Models for 
Student’s Presentations 
Reciprocal communication on a professional 
subject meant here presenting architectural 
projects, followed by asking and receiving 
questions. Through this process we could see 
how well the idea was understood and 
convincingly presented to the audience. Logical 
thinking and a good structure of the presentation 
profoundly influenced intelligibility.  
The ideal timing to invite a guest speaker was 
just before final presentations. International 
guest speakers related to the field of design, 
architecture or landscape were a role model for 
ELF as they were mostly non-natives who used 
English to lecture. Sometimes the lecture was 
followed up by presentations by motivated 
students who had then been able to obtain 
feedback from the lecturer. The students were 
able to experience ELF first-hand and understand 
that they were already part of this international 
community.  
In both universities, foreign M.A. and PhD. 
students were invited to give talks in English 
about their studies in Japan and in their home 
countries. Their native countries were 
Switzerland, Poland, Germany, Thailand (2X), 
India, Saudi-Arabia, Afghanistan and Brazil. 
Since 2014, professional architects and 
researchers from Japan, Italy, the U.S., Brazil, 
Israel and Germany (3 subjects) were invited to 
give public guest lectures advertised by posters 
in the department. Only one lecturer, 
coincidentally, was a native English speaker 
(NS) providing a chance to hear an L1- accent 
and expression. On the other hand, the non-
native English speakers made it easier for the 
students to understand them, because they used 
simpler phrases, and less jargon or discipline-
specific vocabulary. Even if each of the guest-
speakers in question had a foreign accent, it did 
not excessively affect the students’ 
comprehension.  
Students listened quietly and seemed interested, 
but often did not dare to ask questions at the end 
of sessions. Sometimes we prepared questions in 
the previous class, and students had to ask 
questions in turns. The easiest way to obtain 
feedback was to let each student write a comment, 
which was usually highly positive and showed 
some understanding of the content. 
Final presentations were often given in a 
designated room away from the classroom 
situation to create a positive and concentrated 
atmosphere. The students were required to 
present their portfolios and to provide handouts. 
 
Photo above: presentation session of second year students of 
Kyoto University of Art and Design in 2014 
Above a photo of a session with Professor A. 
Ono, Environmental Design Department, and V. 
Penkhues, architect from Italy, who were invited 
as guests and speakers. Students were 
encouraged to ask questions about content and 
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comprehensibility too. Direct advice by 
professionals provided a good chance for 
students to learn and develop relevant higher 
skills. 
 
4. Peer Assessment to Evaluate the 
Success of Communication 
 
4.1.  Group Feedback with Feedback 
Sheet   
When time allowed, a discussion period before 
the final presentations with groups of 4-6 
students was used to practice and give feedback 
about what could be done to brush up 
presentations. This was a valuable experience for 
the students but requires a very motivated class. 
For making the students aware of the different 
aspects of communication, the feedback sheet 
(see below) was first designed: as there are body 
language, spoken English, the content of speech, 
the layout, written English and the unity of idea 
and presentation. The sheet was in English and 
served note-taking on the group feedback. 
Similar feedback schemes are found in Japanese 
teaching materials for presentation courses (for 
example Nakano, Mika, 2012 Worksheet 1-7). 
The sheet was also used for advice and grading 
by the professor and later for anonymous 
feedback by the students.  
 
4.2. Anonymous Peer Assessment 
When starting classes at Ritsumeikan 
University, I felt the need of showing the students 
how clearly the presentations were understood 
and to what extent the different aspects of 
communication skills contributed to a positive 
impression of peers. Anonymous feedback 
sheets were filled out by each student who 
listened to a given presenter.   
 
Feedback sheet used by students & professors for evaluation 
 
4.3.  Evaluation Results Need to be Given 
with Confidentiality and Care  
In the peer assessment method, the students 
spontaneously assessed the presentations 
sometimes rather critical. To ensure honest 
feedback, feedback sheets were returned without 
names and were not given directly to the 
presenter. Fortunately, teaching assistants helped 
to calculate the results and present them in 
numbers. This process guaranteed that the 
student’s evaluation did not influence the grades 
and gave rise to a fairly objective evaluation 
besides that of the professor, myself. Each 
student received only his own result in average 
numbers and graphs. Ideally, it needed more time 
for individual coaching to cope with each 
students’ week point. Usually at the end of the 
course there was only time for a general review 
of tendencies. 
 
5. Conclusion:  
5.1. Achievement of Communicative 
Competence 
The methods of CLIL, Can-Do approach, using 
English as a Lingua Franca and introducing 
feedback on the presentation all have the effect 
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of facilitating the development of students’ self-
confidence to speak in English about architecture 
in front of people. All students achieved the goal 
of making a portfolio and giving a presentation.  
In how far it was understood, can be answered 
more clearly by analyzing feedback data of peers 
collected for 5 years. A further research project 
about it, is on the way. Hereafter, I will give 
examples of how typical student types performed.  
Diligent students, regardless of their original 
English level(!), made the biggest progress. With 
the help of the professor, they were able to 
correct the written English and make a structured 
and well-designed presentation. This made them 
confident to put across ideas in spoken English 
as well. Student’s feedback did reveal their 
awareness of the importance of a clear message, 
because the rating for ‘unity of content’ was 
often very close to the average rating for one 
presentation.  
Very proficient students made positive 
contributions to class but in presentations they 
tended to lose their audience by speaking too fast 
or too eloquent. Some very balanced good 
students, were able to address the listeners 
directly, but to connect with their interest and 
ability to understand was difficult. Students 
feedback rated body language often much lower 
than other aspects. Students weak in English but 
with knowledge and visual skills could be 
encouraged by feedback, because the average 
rating was usually around ‘good’ or better. In 
cases of lack of preparation, a second chance was 
given to finish the course with a positive 
experience and rating usually got better.    
Listening to lecturers and giving feedback to 
other students provided participants with the 
awareness, through experience that intelligibility 
is more important than accuracy in 
communicative settings. For students, how to 
leave a positive impression on listeners is a very 
important means to obtain positive feedback in 
the real world and getting chances for 
advancement in academia and work situations. 
The methods introduced here are regarded as 
helpful for teaching those English presentation 
skills to designers and architects. 
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日本での建築とデザイン専門英語における 
リンガ・フランカ（ELF）としての英語の授業法
ラングナー寺本・ベッティーナ
岡山県立大学 非常勤講師
本稿では、日本の大学 2 校での建築専門英語の授業に用いた方法と得られた所見を紹介す
る。建築およびデザインを専攻する学生の英語の必要性に応じて、英語はリンガ・フランカ
（ELF）として教えられる。この手法は、ヨーロッパの外国語教育システムに基づいた、専
門分野と外国語の統合学習（CLIL）であり、また、ヨーロッパ共通参照枠（CEFR）によって
評価したコミュニケ―ション能力に応じる Can-Do アプローチに基づくものである。結果と
して、PP作成、ポトフォリオ作成、デザインのプレゼンを、学生は英語で学ぶ事ができた。
デザインアイデアに関するコミュニケ―ションの成果を測るために学生はフィードバック
シートによって互いを評価し、その分析によって、相手に良い印象を与えるためには、視覚
資料、英語能力、プレゼン能力が相互に影響することを、学生は理解できるようになった。
この方法は、デザインの分野での専門英語の教育に役に立つものである。
キーワード：建築、英語、リンガ・フランカ（LF）、プレゼンテーション、フィードバック
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